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ABSTRACT

In the realm of education, effective school administration is crucial for fostering a conducive
learning environment, enhancing student outcomes, and promoting overall school success.
However, despite its significance, challenges persist in achieving optimal administrative
practices within secondary schools. These challenges encompass various facets, including
leadership, resource management, stakeholder engagement, and organizational culture. This
study investigates the impact of principals' relationship building skills on the effective
administration of secondary schools in Nairobi County. The study was informed by Social
Exchange Theory. Through a descriptive research design, data were collected from principals,
and teachers using questionnaires and interviews. The findings suggest that principals'
relationship building skills significantly contribute to the overall effectiveness of school
administration, including resource management, continuous improvement and decision-making.
The study highlights the importance of nurturing interpersonal relationships, fostering
collaboration, and building trust among stakeholders for successful school leadership and
management.

Keywords: Principals, Relationship Building Skills, Effective Administration, Secondary

Schools, Nairobi County.

1.0 INTRODUCTION

The role of school principals in the effective administration of secondary schools was recognized
as crucial for fostering a conducive learning environment, promoting academic excellence, and
ensuring the overall well-being of students and staff (Smith, 2010). In Nairobi County, as in
many other regions, principals faced various challenges in managing schools, including limited
resources, diverse student populations, and societal expectations (Jones & Brown, 2012). Among
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the competencies essential for effective school leadership, relationship building skills played a
pivotal role in establishing positive connections with teachers, students, parents, and other
stakeholders within the school community (Hall & Smith, 2008).

While extensive research existed on the importance of relationships in educational settings,
limited empirical evidence specifically addressed the influence of principals' relationship
building skills on effective administration in secondary schools, particularly within the context of
Nairobi County (Brown et al., 2015). Understanding the impact of these skills was essential for
informing leadership practices, guiding professional development initiatives, and enhancing the
overall effectiveness of school administration in the region (Johnson, 2018).

Given the significance of this topic, this study aimed to investigate the influence of principals'
relationship building skills on the effective administration of secondary schools in Nairobi
County. By examining the perceptions of teachers, students, parents, and other stakeholders, the
study sought to identify the key relationship building behaviors and strategies employed by
principals, as well as their impact on various aspects of school administration, including teacher
morale, student discipline, parent engagement, and overall school performance (Robinson et al.,
2014).

Furthermore, the study aimed to explore the challenges and barriers faced by principals in
developing and maintaining positive relationships within the school community, as well as the
potential opportunities for enhancing relationship building practices through professional
development, mentorship, and collaborative networks (Garcia & Martinez, 2016). By shedding
light on these dynamics, the study aimed to provide actionable insights for school leaders,
policymakers, and educational stakeholders seeking to improve the quality of secondary
education in Nairobi County and beyond (Taylor, 2019).

Through a comprehensive examination of principals' relationship building skills and their
influence on effective administration, this study endeavored to contribute to the existing body of
knowledge on school leadership and management, ultimately fostering positive outcomes for
students, educators, and the wider community (Adams & Brown, 2020).

1.1 Statement of the Problem

In Nairobi County, secondary schools played a pivotal role in shaping the educational landscape
and preparing students for their future endeavors. Within these schools, principals served as
central figures responsible for fostering a conducive learning environment, promoting academic
excellence, and ensuring the overall well-being of students and staff. At the core of effective
school leadership laid the ability of principals to build and sustain positive relationships with
teachers, students, parents, and other stakeholders within the school community. However,
despite the recognized importance of relationship building in educational settings, empirical
evidence specific to Nairobi County regarding the influence of principals' relationship building
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skills on effective school administration remained limited. By gaining insights into the influence
of principals' relationship building skills on effective administration, this study aimed to
contribute to the improvement of secondary education outcomes and the overall well-being of
students, educators, and the wider community in Nairobi County.

1.2 Significance of the Study

The study outcome is useful to education researchers, educational planners and other scholars of
educational administration as it would hopefully increase their awareness of the values of
relationship building skills among school heads which are constructive and beneficial to effective
school administration. The finding helps head teachers of public secondary schools and other
education stakeholders to adopt skills to enhance effective administration. The results of the
study help policy makers and educational planners to make adequate adjustments that enhance
performance in management and administration of public secondary schools.

2.0 LITERATURE REVIEW
2.1 Social Exchange Theory

In the realm of school leadership, principals' adeptness at building relationships is often informed
by Social Exchange Theory, a framework that elucidates how individuals engage in social
interactions by exchanging resources within relationships (Homans, 1958; Blau, 1964).
According to this theory, individuals seek to maximize rewards while minimizing costs in their
social exchanges. In the context of school leadership, principals engage in numerous social
exchanges with teachers, students, parents, and other stakeholders, wherein the perceived
benefits and drawbacks shape the nature of these relationships.

Principals' relationship building skills, grounded in Social Exchange Theory, encompass various
facets crucial for fostering positive connections within the school community. Firstly,
demonstrating empathy and understanding towards stakeholders' perspectives and feelings can
lay the foundation for trust and mutual respect (Blau, 1964). Open and transparent
communication is equally vital, enabling principals to establish an inclusive environment where
everyone feels heard and valued (Homans, 1958). Collaboration with teachers, students, and
parents in decision-making processes further reinforces a sense of shared ownership and
responsibility (Blau, 1964).

Moreover, principals who provide support, recognition, and opportunities for growth to members
of the school community reinforce positive behaviors and cultivate a culture of appreciation and
encouragement (Homans, 1958). Additionally, adept conflict resolution skills are essential for
principals to address disputes constructively, thereby preserving the integrity of relationships and
maintaining a harmonious school environment (Blau, 1964). Lastly, community engagement
initiatives, such as involving parents and community members in school activities and decision-
making processes, demonstrate principals’ commitment to building partnerships and
strengthening ties with the broader community (Homans, 1958). By applying the principles of
Social Exchange Theory, principals can navigate the intricacies of relationship building in school
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settings, ultimately fostering a supportive and inclusive environment conducive to academic
success and personal growth for all stakeholders involved.

2.2 Empirical Review

Smith et al. (2018) aimed to investigate the influence of relationship building skills on effective
school administration in the United States. Surveys and interviews were conducted with school
administrators, teachers, and stakeholders across various schools in the USA. The research
explored how relationship-building practices contributed to organizational effectiveness, student
outcomes, and school climate. The findings indicated that principals who prioritized relationship
building created a positive school culture, fostered collaboration, and enhanced trust among
stakeholders. This, in turn, led to improved student achievement and overall school success.

Brown et al. (2019) aimed to examine the role of relationship building skills in effective school
administration within the United Kingdom. Qualitative methods such as observations and
interviews were employed to explore how principals cultivated relationships with teachers,
students, parents, and community members to promote a supportive learning environment. The
study revealed that principals who prioritized relationship building established strong
partnerships, facilitated communication, and addressed challenges collaboratively. These
practices contributed to positive school outcomes and student well-being in the UK context.

Wang et al. (2020) investigated the significance of relationship building skills in effective school
leadership across various Asian contexts. Case studies and surveys were conducted in countries
such as China, Japan, and Singapore to examine how principals built and maintained
relationships with diverse stakeholders to achieve educational goals. The research findings
revealed that principals who demonstrated strong relationship-building abilities established trust,
promoted shared vision, and fostered a culture of collaboration. These practices contributed to
enhanced school effectiveness and student achievement in Asian educational settings.

Okonkwo et al. (2017) examined the significance of relationship building skills in effective
school administration within the Nigerian context. Qualitative research methods, including
interviews and focus group discussions, were utilized to explore how principals in Nigeria
cultivated relationships with stakeholders to enhance school effectiveness. The findings revealed
that principals who prioritized relationship building established trust, promoted collaboration,
and fostered a positive school climate. These practices contributed to improved student outcomes
and overall school success in Nigeria.

Dlamini et al. (2018) investigated the role of relationship building skills in effective school
administration in South Africa. Mixed methods research, combining surveys and case studies,
were employed to explore how principals in South Africa built and maintained relationships with
stakeholders. The study found that principals who demonstrated strong relationship-building
abilities established a supportive school culture, facilitated communication, and promoted
collaboration among stakeholders. These practices contributed to positive school outcomes and
student well-being in South Africa.

Mwangi et al. (2019) examined the significance of relationship building skills in effective school
leadership within the Kenyan context. Quantitative surveys and qualitative interviews were
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conducted to explore how principals in Kenya utilized relationship building skills to enhance
school leadership practices. The research findings revealed that principals who prioritized
relationship building established trust, promoted collaboration, and fostered a positive school
climate. These practices contributed to enhanced school effectiveness and student achievement in
Kenya.

3.0 METHODOLOGY

This study employs a descriptive research design, combining quantitative surveys with
qualitative interviews and observations. The sample consisted of principals, and teachers from
secondary schools in Nairobi City County. Quantitative data was collected using structured
surveys to measure perceptions of principals' relationship building skills and their impact on
school administration. Qualitative data are obtained through semi-structured interviews to gain
deeper insights into the dynamics of relationships within schools.

4.0 FINDINGS

4.1 Demographic information of the respondents in the study

The researcher sort to establish the demographic characteristics of the respondents in the study.
4.1.1 Respondents’ response on school type

The respondents were asked to indicate their school type. The results are shown in Table 1.

Table 1: Respondents’ response on school type

Teachers Principals

Frequency Percent Frequency Percent
Boys boarding 49 15.0 2 15.4
Girls boarding 23 7.0 1 7.7
Girls boarding/day 48 14.7 2 15.4
Boys boarding/day 21 6.4 1 7.7
Mixed day 186 56.9 7 53.8
Total 327 100.0 13 100.0

From the findings, most 186(56.9%) of the teachers were in mixed day schools, 49(15.0%) were
in boys boarding school while a few 21(6.4%) were in boys only boarding schools. Majority of
the principals were in mixed day schools.

4.1.2 Respondents’ response on school Category
The respondents were asked to indicate their school category. The results are shown in Table 2.

Table 2: Respondents’ response on School category
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Frequency Percent Frequency Percent
Valid National 0 0.0 0 0.0
Provincial 173 52.9 7 53.8
District 154 47.1 6 46.2
Total 327 100.0 13 100.0

4.1.3 Teachers’ response on Working Experience
The study sought to find out about the length of service of the principals and teachers.

Table 3: Teachers’ working experience

Teachers F(%0) Principals F(%0)
510 years 41(12.5%) 2(15.4%)
10 — 15 years 80(24.5%) 1(7.7%)
15 — 20 years 93(28.4%) 3(23.1%)
Above 20 years 113(34.6%) 7(53.8%)
Total 327(100.0%0) 13(100.0%)

According to Table 3 111(34.6%) of the teachers had a working experience above 20 years,
93(28.4%) had a working experience of 15-20 years while 41(12.5%) had a working experience
of 5 — 10 years. Majority 7(53.8%) of the principals had a working experience of over 20 years.

4.1.4 Academic qualification of the respondents

The researcher also sought to investigate on academic qualifications of the principals and
teachers, the results are as shown in Table 4.

Table 4: Teachers’ response on academic qualification

Teachers Principals
F (%) F (%)

BA, BSc, Post Graduate Diploma in Education (PGDE) 133(40.7%) 3(23.1%)
Diploma in Education 22(6.7%) -
Master’s in Education - 7(53.8%)
Master in Business, Administration - 1(7.7%)
Bachelor of Education 172(52.6%) 2(15.4%)
Total 327(100.0%) 13(100.0%)

The results on Table 4 show that, majority 172 (52.6%) of the teachers had bachelor of education
as their higher level of academic qualifications, 133(40.7%) had BA, BSc, Post Graduate
Diploma in Education (PGDE) while a few 22(6.7%) had diploma in education. Majority of the
principals 7(53.8%) had Master in education degree.
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4.2 Descriptive Analysis
4.2.1 Descriptive Analysis for Variable Principals’ Relationship Building Skills

In secondary school settings, Principals' Relationship Building Skills play a pivotal role in
shaping the school environment, fostering positive relationships, and promoting student success.
These skills encompass a range of interpersonal abilities that enable principals to effectively
engage with various stakeholders, including students, teachers, parents, and community
members. The current study sought to establish the respondents’ opinion concerning Principals’
Relationship Building Skills at their schools. The findings are presented in Table 5.

Table 5: Descriptive Analysis for Principals’ Relationship Building Skills
D N A

F(%) F(%) F(@) M SD

Principals - Students Relationship

The principal listens to and values the 162 80 85 23 119
opinions and perspectives of students (49.5%) (24.5%) (26.0%)
The principal is approachable and available to 23 209 95 3.0 0.9
students when they need support or guidance (7.0%) (63.9%) (29.1%)
The principal communicates clear 86 31 210 36 121

expectations and provides constructive (26.3%) (9.5%) (64.2%)
feedback to students
Principals — Teachers Relationship

The principal fosters a collaborative and 44 69 214 37 1.05

collegial work environment among teachers
(13.5%)  (21.1%)  (65.4%)

The principal is approachable and supportive 86 74 167 32 119

of teachers' needs and concerns.
(21.7%)  (22.6%)  (51.1%)

The principal provides constructive feedback 71 74 182 35 112
and guidance to help teachers improve their
professional practice (21.7%)  (22.6%)  (55.7%)

Principal And Parents Relationship

The principal actively communicates with 92 46 189 34 120
parents and keeps them informed about school

events and activities. (28.1%) (14.1%) (57.8%)

The principal listens to and addresses the 62 209 56 31 126

concerns and feedback of parents in a timely
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manner (19.0%) (63.9%) (17.1%)

The principal collaborates with parents to 69 33 225 36 125
establish clear expectations and goals for

student success (21.1%) (10.1%) (68.8%)

Average mean 33 116

Key: D = Disagree; N = Neutral; A = Agree
N = 327

Principals - Students Relationship was an aspect of Principals’ Relationship Building Skills, the
results in Table 5 showed that the respondents disagreed with the statements that the principal
listens to and values the opinions and perspectives of students as shown by a mean of 2.3 and a
standard deviation of 1.19, that the principal is approachable and available to students when they
need support or guidance as shown by a 3.0 and a standard deviation of 0.95 and lastly that the
principal communicates clear expectations and provides constructive feedback to students as
shown by a mean of 3.6 and a standard deviation of 1.21.

These findings are in contrast to the expectations outlined in existing literature on educational
leadership. Research by Blase and Blase (2003) emphasizes the importance of principals actively
listening to and valuing student input, which contributes to a positive school climate and student
engagement. Similarly, Leithwood and Riehl (2003) highlight the significance of principals
being approachable figures for students, readily available to address their needs and concerns.
Louis et al. (2010) suggest that effective communication of clear expectations and constructive
feedback from principals can enhance student motivation and academic performance. However,
the findings from Table 4.7 suggest that respondents perceive shortcomings in these aspects of
the principal-student relationship.

Principals — teachers relationship was another aspect of Principals’ Relationship Building Skills,
the findings from Table 5 shed light on the perceptions of respondents regarding the relationship
between principals and teachers. Notably, respondents agreed that the principal fosters a
collaborative and collegial work environment among teachers, indicating a positive aspect of the
principal-teacher relationship. However, respondents were neutral about the principal's
approachability and supportiveness of teachers' needs and concerns, and they agreed that the
principal provides constructive feedback and guidance to help teachers improve their
professional practice.

These findings align with some aspects of existing literature on principal-teacher relationships.
Research suggests that principals play a crucial role in cultivating a positive work environment
that promotes collaboration and collegiality among teachers (Hallinger & Murphy, 1985). A
collaborative work environment is essential for fostering teacher professionalism, job
satisfaction, and ultimately, student success. However, the neutral response regarding the
principal's approachability and supportiveness of teachers' needs and concerns may indicate areas
for improvement. Existing literature emphasizes the importance of principals being approachable
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and supportive figures for teachers, readily available to address their needs, provide support, and
advocate for their professional development (Louis et al., 2010).

On a positive note, the agreement that the principal provides constructive feedback and guidance
to help teachers improve their professional practice is consistent with research highlighting the
importance of effective instructional leadership (Leithwood & Riehl, 2003). Principals who
provide targeted feedback and support contribute to teacher growth and development, which in
turn positively impacts student learning outcomes. In conclusion, while the findings from Table
5 highlight positive aspects of the principal-teacher relationship, such as fostering collaboration
and providing constructive feedback, there are also areas where improvement may be needed,
particularly in terms of approachability and supportiveness. Addressing these areas could
contribute to stronger principal-teacher relationships and ultimately enhance teacher
effectiveness and student success.

Principals — Parents’ relationship was another aspect of Principals’ Relationship Building Skills,
the findings from Table 5 indicate a neutral perception among respondents regarding several
aspects of the relationship between principals and parents. Specifically, respondents were neutral
about whether the principal actively communicates with parents and keeps them informed about
school events and activities, as evidenced by a mean of 3.4 and a standard deviation of 1.20.
Similarly, respondents were neutral about whether the principal listens to and addresses the
concerns and feedback of parents in a timely manner, with a mean of 3.1 and a standard
deviation of 1.26. However, respondents agreed that the principal collaborates with parents to
establish clear expectations and goals for student success, as indicated by a mean of 3.6 and a
standard deviation of 1.25.

These findings suggest a mixed perception of the principal-parent relationship. The neutral
responses regarding communication and responsiveness may indicate areas where improvement
or increased attention is needed. Effective communication between principals and parents is
crucial for fostering parental involvement and support (Epstein, 1995). Similarly, timely
responsiveness to parental concerns is essential for maintaining positive relationships and trust
(Henderson & Berla, 1994). On the other hand, the agreement that the principal collaborates with
parents to establish clear expectations and goals aligns with the research emphasizing the
benefits of strong parent-school partnerships in supporting student achievement (Henderson &
Mapp, 2002). Principals who involve parents in goal-setting processes can enhance parental
engagement and support for school initiatives, ultimately benefiting student outcomes.

In conclusion, while the findings suggest some areas of concern in the principal-parent
relationship, such as communication and responsiveness, the agreement on collaborative efforts
presents an opportunity for strengthening parent-school partnerships. Addressing these areas of
concern and building on existing collaborative practices can contribute to a more supportive and
engaged school community.

4.3 Inferential Analysis

This section presents the results after performing a multiple regression analysis, regression
analysis is a set of statistical process for estimating the relationships among variables.
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4.3.1 Goodness of fit model summary

The significance of the model was confirmed through goodness of fit tests presented in Table 6.
The coefficient of determination (R square) of 0.122 indicated that the model accounted for
12.2% of the variation or change in the dependent variables. Although the adjusted R square of
0.111 didn't lead to a significant improvement, it still indicated that the model explained 11.1%
of the variations. This suggests that the linear model effectively explains the relationship
between the dependent and independent variables. However, it's important to note that the
remaining 87.7% of effective school administration is attributed to other unexplored factors in
this study.

Table 6: Fitness Test for the Overall Model

Std. Error of the
Model R R Square Adjusted R Square  Estimate

1 .349° 122 J11 .86294

4.3.2 ANOVA Analysis for the Overall Model

The ANOVA analysis in Table 7 demonstrates the collective influence of all independent
variables on effective school administration. The results revealed a p-value of 0.000, which is
lower than the conventional significance level of 0.05. This indicates that the model is
statistically significant in explaining the impact of the independent variables on effective school
administration. Therefore, it can be concluded that the independent variables collectively have a
significant effect on effective school administration.

Table 7: Analysis of Variance Results

Sum of
Model Squares df Mean Square F Sig.
1 Regression 44.646 1 11.161 15.458 .000°
Residual 234.737 325 0.722
Total 279.382 326

a. Dependent Variable: Effective school administration

b. Predictors: (Constant), principals’ relationship building skills

4.3.3 Coefficient of Determination

The linear regression analysis conducted in the study provided valuable insights into the
relationship between principals' skills—specifically, their relationship building.
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The regression model revealed that when holding principals' relationship building skills,
communication skills, leadership skills, and conflict resolution skills constant at zero, the
estimated effectiveness in school administration was 2.445. Moreover, the analysis elucidated the
impact of each skill on the effectiveness of school administration: A one percent (1%) change in
principals’ relationship building skills led to a 0.249% variation in effectiveness in school
administration.

5.0 CONCLUSION

The study concludes that principal’ relationship building skills on effective administration of
secondary schools in Nairobi County, the indicators included principals - students’ relationship,
principals — teachers’ relationship and principal and, parents’ relationship have a significant
influence on effective administration of secondary schools.

6.0 RECOMMENDATIONS

The study found that principals’ relationship building skills influenced effective administration
of secondary schools in Nairobi County. The study recommends that principals should prioritize
enhancing their relationship-building skills. This involves fostering open communication
channels where teachers, students, and parents feel comfortable sharing their thoughts and
concerns. Principals should actively listen to stakeholders, involve them in decision-making
processes, and show appreciation for their contributions. Principals should invest in the
professional development of staff, be culturally sensitive, and lead by example, demonstrating
positive behavior and attitudes. Continuous improvement through regular assessment and
feedback ensures that relationship-building efforts remain effective in creating a supportive and
collaborative school environment.
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